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We produce 
1500 texts  
in our first 
languages and  

... use 750  
tasks and 
300 activities  
in acquiring 
additional 
languages 
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schools 

editorial boards 

HEIs 

teacher trainees tutors 

Lesson Study - classroom 

publication 

editing 



FRINCOM 
AUTHENTICITY 

SCAFFOLDING 

AWARENESS AUTONOMY 

STRATEGIES 

SENSITIVITY 

FRAMEWORK FOR 
INTERCOMPREHENSION 

METHODOLOGY 
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Authentic texts 
Video: 
https://www.youtube.com/watch?v=IDqY7c-T7tI 

  Written text:                                Transcript corrected: 
 
 
 My favorite 

part of the 
play was 
when my 
part came 
and when the 
flea sneezed. 
 

https://www.youtube.com/watch?v=IDqY7c-T7tI
https://www.youtube.com/watch?v=IDqY7c-T7tI
https://www.youtube.com/watch?v=IDqY7c-T7tI
https://www.youtube.com/watch?v=IDqY7c-T7tI
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10 

of the texts  

of the learner’s  

interpretations  

AUTHENTICITY 

of the tasks  

of the class- 

room  

AWARENESS 

word & phrase  

sentence & text  

meaning & subtext 

metalinguistic 

INTERCOMPRE-

HENSION 



Evaluation 

Why? 

Quality of product 

Quality of process 

Are we getting the best possible 
platform for the learners? 

internal = Lesson Study 

external 

Has the PALM team produced the 
best possible platform for the 

learners? 
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• Texts 

• Tasks 

• Assessment tool (feedback) 

• Corpus based material production  
(lexical notebooks, gamification,  
CEFR level analysis) 

• Materials for teacher workshops  
and Junior Symposia 

 

 

 

 

Internal evaluation 
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1. Texts 

Schools: PALM Boards 

 

 

 
• emotional response ( "cute" / "impressive") 

• makes you curious, you want to know what will happen next 

• linguistic quality 

• "a good read / comprehensible” 

• surprising or unusual content 

• appealing visual design (drawings etc.) 

• more personal than technical 

• serious / edited    ©BGst, Kaplan 
 

 

 

Evaluation 

quality assurance 1 

pupils & teacher(s) 
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2. Tasks 
Surveys – data generated through  

teachers’ and pupils’ responses   

during piloting on Survey Monkey 

 

Each HEI will have their survey results  

for their language(s) on Survey Monkey  

and be able to provide descriptive  

statistics 

 

Tasks can be adapted if needed after evaluation reports 
1 and 3 in 10/2017 and 3/2018 

Evaluation 
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LS Research question/interest 
(Example for one particular learning situation) 

How does the implementation of the Lexical Notebook about hobbies affect the 
learners’  developemt of lexical range visivle in their writing about their favourite  

freetime activity? 

Theoretical framework – 
theory of learning 

Observation – 
information about  

learning 

Performance & 
interviews 

 – learners’ voice 
  

The intended learning  
in the light of the Lexical 

Approach, Lexical Priming 
Chaos Theory and the 

Communicative Approach 

Observed learning 
Learning outcome &  

reflection on learning 
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Project partners, teacher trainees, teachers and 
knowledgeable others  work  collaboratively on a 
small number of “research lessons”.   

 

These lessons are called “research” lessons 
because they are used to inquire about language 
acquisition and translanguaging and at the same 
time about the learning of the teacher trainees 
as material developers and teachers.   

Lesson Study 
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1. Research and preparation   

 The mentors, trainees and experts (supervisors, course tutors….)  
jointly plan a research lesson including PALM materials (primarily 
Tasks, Lexical Notebooks, Quizlets, Leanring Apps) for the research 
lesson. 

2. Implementation 1 

 A trainee teacher teaches the research lesson while other group 
members observe 3 case study pupils. Case study pupils are 
interviewed. 

3. Reflection and variation 1 

 The group discusses their observations of the lesson and develop a 
new lesson version of the research lesson. 

4. Implementation 2 

 Another trainee teaches the research lesson while group 
 members observe & interview. 

5. Reflection and variation 2 

 The group discusses their observations of the lesson and develop a 
new version of the research lesson …….etc. 

 

Lesson Study Cycle 
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Design 
Research & Preparation  
Partners (HEIs), trainees produce material(s) 

Implementation 2 
partners, trainees, teachers, 
knowledgeable others pilot material(s) 
 
 

Implementation 1  
partners, trainees, teachers, knowledgeable 
others pilot material(s) 
 
 Reflection & Variation  
partners, trainees, teachers, 
knowledgeable others revise 
material(s) 
 

Reflection & Variation …… 
Report after the last cycle 
partners, trainees, teachers, 
knowledgeable others revise material(s) 
Material production completed by 
partners (HEIs) 
 

Group Meeting 

Research Lesson 1 

Research Lesson 2 

Group Meeting 

Group Meeting 

Finalised material 

18 



Material development: 
AD2 (1.2 ECTS), AWS2 (1.2 ECTS), FDU-G1 (1 ECTS) 

Methodology 

course (AD2) 

Tutor 1 

 

Transcript corrected 

Classroom task: 

Instructions & 

materials for a whole 

lesson 

Group discussion 

 

Applied linguistics 

course (ASW2) 

Tutors 2 & 3 

 

Tasks 1 & 2 

Item profile 

(and one more 

ASW2 specific task 

= not part of the LS) 

 

 

 

Course on planning 

teaching (FDU-G1) 

Tutor 2 

 

Lexical Notebook 

(Lexis), 

Quizlet and  

LearningApp 

(Activities) 

Group discussion 

 

 

 

Lesson Study in Teaching Practice 
Evaluation, Reflection, Planning (2.5 ECTS) - supervisors  

Subject matter research G1 (0.5 ECTS) - mentors 
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Backward design 
Input Text > Goals aligned with curriculum 

> Performance Criteria & Assessment > 

Material development  

(AD2 & FDU, 06.03.) 

Material development 
Collaborative planning completed April 1st 

Presentation April 3rd (AD2)  

Research lesson 1 
April 6th (27th) 

Observation, Interviews 

   Post-lesson discussion 
April 6th (27th) 

Group discussion  

(April 24th AD2) 

Material revision 
    Collaborative planning completed May 1st 

 

Research lesson 2 
May 4th (11th) 

Observation, Interviews 

  Post-lesson discussion 
May 4th (11th) 

Group discussion  

(May 11th AD2) 

Material finalisation 
Collaborative revision completed May 20th 

Presentation AD2 May 23rd  
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Sample & design 

21 

38 teacher trainees 

38 videos 
 152+ learning & 

teaching materials 

3 course tutors 6 supervisors 12 mentors 



Qualities the materials should 
have – criteria for evaluation 
Does the material fulfil the criteria defined in the 
theoretical framework: FRINCOM? Is it…..? 

- authentic 

- sensitive to learner needs & dispositions,  
   transcultural learning 

- scaffolded 

- awareness raising 

- fostering strategy use 

- building learner autonomy  
 
- engaging 

- accurate 
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Focus on 

the pupils 

and their 

learning 

Focus on 

material 

developers 



Data collection in LS 
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38 teacher trainees 

produce and upload all 

materials to Google drive 

course tutors 

provide input and 

feedback on 

Google drive 

 
mentors and 

supervisors 

provide feedback in 

ftf planning 

meetings and 

appraisals 

 

Teaching & learning materials, 

research lesson plans, 

observation protocols, 

interviews & group discussions 

(recordings) 



Example for feedback on 
strategy use 
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Example for feedback on task 
implementation 
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Observing learner performance  
based on competence descriptors  
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           The learner's voice 

29 

What did you like about the material? 

Student A 

Pair work, I could choose the sport I like, funny things were OK 

Student C 

Funny, very little writing, helpful teachers 

What did you not like about the material? 

Student A 

Questions were given and difficult 

Student C 

The noise and I did not know a lot of words I would have needed 

What did you learn through interviewing? 

Student B 

New words, I know my classmates better 

What would you change? 

Student B 

Easier questions, more time for the interview 

After this… would you like to do more interviews? 

Student C 

Yes, but not with that topic. 



                    The learner's voice 

30 

What did you like about the material? 

Student A 

Pair work, I could choose the sport I like, funny things were OK 

Student C 

Funny, very little writing, helpful teachers 

What did you not like about the material? 

Student A 

Questions were given and difficult 

Student C 

The noise and I did not know a lot of words I would have 

needed 

What did you learn through interviewing? 

Student B 

New words, I know my classmates better 

What would you change? 

Student B 

Easier questions, more time for the interview 

After this… would you like to do more interviews? 

Student C 

Yes, but not with that topic. 
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Revision after LS Cycle 1: shorter sentences  

but same number of questions 



Preliminary results 
-trainee teachers require ample support before and 
during material production as well as in planning 
teaching and learning with their materials 

-attention has to be given to the power-distance 
imposition of trainees and course tutors in the evaluation 
of learning outcomes and the quality of materials 

-anticipated success of the materials and the learning 
they trigger in connection with the assessment of course 
work obstructs the honest discussion of results in the 
process of LS 

- a disconnection of LS from course assessment and ftf 
involvement of course tutors in the phase of 
impelementation has been suggested for future LS cycles 
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Thank you for your attention! 

  

  

 www.palm-edu.eu 

  

  

  

 claudia.mewald@ph-noe.ac.at 

 sabine.wallner@ph-noe.ac.at 
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Quiz: theoretical construct 
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Quiz: theoretical construct  
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Checking process: Phases 

2 Phases 

Phase 1: Text OK? Phase 2: Text profile OK? 
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1. Texts submitted 

       Text profiles > checked by HEIs > Texts OK 
        

Text profile & text quality: product 

Checking: standardised process 

 

Internal evaluation of texts 

quality assurance 2 

39 



 

 

4 categories for text selection criteria 
 

• engagement   

• possibility to design tasks round it 

• appropriacy of language, i.e. useful for learning & learning 
the TL 

• authenticity (e.g. content, layout & language)/identity 

 

Checking process: Phase 1 

Phase 1: Text OK? 
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engagement   
possibility to design tasks round it 
appropriacy of language, i.e. useful 
for learning & learning the TL 
authenticity (e.g. content, layout & 
language)/identity 

Criteria are exclusive:  
if one does not apply, 

the text is not 
appropriate 

✓ 
✓ 

✓ 

✓ 
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Checking process: Phase 2 

Phase 2: Text profile OK? 

1. PALM Schools> Text profile 09_16 
2. Text 
3. Text profile 
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