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Project goals 

 encourage autonomous language acquisition with an 
    interactive platform 
 encourage 6-14 year-old learners to produce 
    authentic and engaging texts  

 produce learning materials and on-line games to 
    accompany these texts 

 provide immediate feedback on task performance 
based on a set of underlying strategies and 
competences 

 support multilingualism & plurilingualism 
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Terms 
Multilingualism: ability to use two or more languages, 
either by an individual speaker or by a community of 
speakers 

Plurilingualism: use of two or more languages in one 
conversation for the purpose of effective communication 

Intercomprehension: ability to make sense of written or 
spoken texts in languages the readers/listeners have not 
(yet) acquired or studied 

Translanguaging: people use their acquired languages to 
understand and communicate in the unfamiliar languages 
of the others 

Lingua Franca: one language adopted as a common 
language between speakers whose native languages are 
different 
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Intercomprehension 1 
It is a characteristic trait of intercomprehension that it 
does not demand the ability of verbal production in the 
target language (Doyé, 2005:7) 

 intercomprehension competence: the capacity to 
 understand other languages without having studied 
 them 
 

 intercomprehensive performance: each person uses his or 
 her own language and understands that of the other 

 

Intercomprehension can be an alternative or 
complement to the common use of a Lingua Franca 
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Intercomprehension 2 
More widely spoken languages are frequently used as bridge 
(pivot) languages:  

If all participants in interlingual/intercultural encounters use 
and understand one particular language, this facilitates their 
communication enormously. (Doyé, 2005:7) 

Dangers of using bridge languages: 

  linguistic imperialism (Phillipson, 1992) 

  culture-free use of the Lingua Franca (Basset, 1999) 

  insufficient communication lacking depth, clarity and 
       significance (Doyé, 2005) 

  potential depreciation of the mother tongue (Piri 2002) 
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Intercomprehension Competence 

 is a complement to the common use of a Lingua Franca 

 exploits previously acquired funds of knowledge, skills 
    and strategies 

 employs knowledge from many areas in making sense 
of languages not studied 

 is highly individual and dynamic in its development 

(Cummins 2003; Herdina & Jessner 2000; Jessner 2006; Larsen-Freeman, 
1997)  
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Fostering intercomprehension 
competence 

 learning designs that make conscious or 
unconscious intercomprehension possible 

 create the necessary conditions of learning to facilitate 
a multilingual acquisition process, encourage the 
development of intercomprehension competence, 
establish intercomprehension as a guiding principle to 
help pupils…  

… acquire the strategies needed for the understanding of 
the texts and utterances of any new language they might 
encounter in the future.  

(Doyé, 2005:20, Marton 2015 , Mewald & Wallner 2018) 
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Authentic texts 
Video: 
https://www.palm-edu.eu/content/the-friendship-bench/ 
Written text:                                Transcript corrected: 

 
 
 My favorite 

part of the 
play was 
when my 
part came 
and when the 
flea sneezed. 
 

©Mewald WWW.PALM-EDU.EU 10 

https://www.palm-edu.eu/content/the-friendship-bench/
https://www.palm-edu.eu/content/the-friendship-bench/
https://www.palm-edu.eu/content/the-friendship-bench/
https://www.palm-edu.eu/content/the-friendship-bench/
https://www.palm-edu.eu/content/the-friendship-bench/
https://www.palm-edu.eu/content/the-friendship-bench/
https://www.palm-edu.eu/content/the-friendship-bench/
https://www.palm-edu.eu/content/the-friendship-bench/


  

©Mewald WWW.PALM-EDU.EU 

This is our friendship bench! 
So basically, this is umm.. somewhere, where kids that are lonely 
and have no one to play with stay. And hopefully someone will 
come and  ahhh ask them, if they can play with. 
And this bench was created last year by the student council for 
umm.. friends, people who have no friends or just need somebody to 
play with. And we created it with our handprints and so basically 
we‘ve created it. So, people ahh.. don’t feel so lonely. And I have 
actually I.. I know how it feels‚ cause I have done that most of my 
life at the school. This is an example. 
You’re it! 
Oh, do you wanna play? 
Sure. 
Oh, let’s go. We’re playing catch! 
You’re it! 
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Authenticity of situation:  
Young learners ….. 

reasonably sound command of their family languages 

infer meaning without understanding everything 

interpret meaning and use limited language resources 
   creatively through mixing or adapting languages they 
   have picked up  

plurilingual environment – in most families the 
   individual members speak diverse language varieties 

positive, relaxed and unharmed attitude towards new 
   languages based on the process of initial language 
   acquisition without formal instruction 
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Authenticity of virtual learning 
environment 

©Mewald WWW.PALM-EDU.EU 

exposure to target language 

entertainment (reading/listening for pleasure) 

authentic reason and space for creating and publishing 
   text 

communicate and interact with other users 

create community 

managing and organising learning 

(adapted from Stanley 2013) 
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Authenticity of input and tasks 

the authenticity of the texts (written or spoken) used as 
   input data 

the authenticity of the actual social situation of the 
   virtual learning space (platform) 

the authenticity of the tasks in a virtual learning space 

 

Mewald & Wallner (2018), adapted from Breen (1985:68) 
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Strategies (Quiz) 

items designed with the goal to trigger the use of 
   specific strategies - diagnostic 
   feedback through the platform  

item development in tandems/group work: think aloud 
   protocols and/or notes to collect initial feedback on 
   strategy fit & Lesson Study 

   (Mewald & Wallner 2018) 
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Awareness 

making learners aware of their competences 

what they can do in their languages is motivating 

encouraging learners to make use of all their resources 
   available to make sense of new texts 

within “language families” (Romance, Germanic, 
   Slavonic) similarities can be utilised 

making use of tanslinguistic methods 
   (EuroComRom, IGLO, Intercomprehension in Slavonic 
   Languages – Seven Sieves by McCann, Klein & 
   Stegmann 2000) 
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Scaffolding 

based on careful diagnosis of the learners’ readiness 
   and disposition 

eclective selection of assisting activities  -  

   grading the 
   task and not  
   the material 
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https://learningapps.org/display?v=p7tnytr0c17 
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Autonomy 
measures taken by teachers – assistance, never 
   interference 

intercomprehension - potentially self directed 
   process 

learners take the first step - teachers support after 
    careful needs analysis 

level of autonomy and self-direction depends on age 
   and readiness 

fostering autonomy is part of intercomprehension 
   methodology 

(Mewald & Wallner 2018) 
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Sensitivity 

 between language(s) and culture(s): intercultural 
    communication is mutually compassionate, respectful, 
    tolerant and collaborative 

 aiming at transcultural education which 
    differs from intercultural education in that it intends to 
    create a transformed cultural understanding 

transcultural understanding creates shared cultures 
    rather than parallel worlds of two or more cultures 
    next to each other 

(Mewald & Wallner 2018) 
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Wallner, 2018 
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Translanguaging tasks  

functional approach in plurilingual communication 
   different languages are used to achieve a purpose 
   involving interaction between various speakers 

 (cf http://www2.vobs.at/ludescher/Grammar/functional.htm) 

Example:  

- introducing someone to a group of people: even if 
different languages are used, mutual understanding is 
fostered by  

 - knowledge 

 - body language 

 - general knowledge (KOW) 
    (Mewald & Wallner 2018) 
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Concentric circles 

 Hi, I’m… (name). I’m from…. What about you? 

 Hi, I’m… I’m …. (well-being). What about you? 

 Hi, I’m… (name). I like…. (hobbies, food, celebrities…). 
 What about you? 

 Hallo, ich heiße….. Ich komme aus… Und du? 

 Hallo, ich heiße… Mir geht’s…. Wie geht’s dir? 

 Hallo, ich heiße… Ich mag…. Und du? 

Activities intersected by the ambassadors’ presentations 
of their home towns. 
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Translanguaging tasks 

     SPACE:  
     Co-operative  
     group work 
 
 
 
• Input texts in different languages 
• Questions in different languages 
• Learners need to communicate across languages to fulfil 
 the tasks  
• Final task in English as a Lingua Franca 
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Questions Group 1 

What is the Earth’s atmosphere made of?  
Welcher ist der größte Planet?  
Wie viel wiegt er? 

What is Laika famous for? 
Woher kommt Laika? 

Chi era Albert II? 

Which two dogs were first to return  
from space alive? 

How long did the first astronauts’ walk on the moon take? 

Welche Nahrungsmittel sind in den Verpackungen? 
Do you think this is healthy food? Why? Why not? Discuss your ideas. 

Which planet is closest to the sun?  
What is this planet called in your first language? 

Which names of planets look similar in Hungarian language and your first language? 

Seul sur Mars: 
Which words in the text are similar to words in your own language? 
Which are they and what do they mean? 

Which two things are precious on the ISS? 
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Thank you for your attention! 

  

  

 www.palm-edu.eu 

 claudia.mewald@ph-noe.ac.at 
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